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In developing a policy for Behaviour for Learning, the Oasis vision 
is important. Our vision is for community – a place where 
everyone is included, making a contribution and reaching their 
God-given potential. Our ethos is a statement of who we are and 
it is an expression of our character. Rooted in the story and beliefs 
of Oasis, we describe our ethos through a particular set of values 
that inform and provide the lens on everything we do. 

Each Oasis Academy has its own identity but shares these things in 
common:
A passion to include
A desire to treat people equally respecting differences
A commitment to healthy, open relationships
A deep sense of hope that things can change and be transformed
A sense of perseverance to keep going for the long haul

We are passionate about transforming lives and communities 
committed to enabling children and students to become effective, 
enthusiastic, independent learners, committed to their life-long 
learning. 

Our approach to behaviour is underpinned by the Oasis Ethos and 
9 Habits. To create and maintain healthy, open relationships and 
to ensure we remain committed to treating children equally, 
encouraging pupils to take responsibility for their own behaviour 
and choices we seek to intentionally focus on being patient, 
honest, humble and forgiving. 



This policy aims to ensure the consistent application of Academy 
behaviour protocols and practice, so that our students learn to:

• Take responsibility for their own behaviour and choices,
understanding the impact they have on themselves and others

• Develop positive learning behaviours including self-direction,
resilience and self-control

• Self-regulate (as developmentally appropriate) their own
behaviour by developing skill and confidence in managing
conflict and difficulty

• Develop strong dispositions and attitudes to their own and
others’ learning, safeguarding and well-being.

• Understand what constitutes ‘responsible behaviour’ to prepare
for life in modern Britain and Global citizenship

• Develop their ethical approaches and values in their lives



Our Trust Statement of Intent is a core document outlining our aspirations for both
primary and secondary aged children and young people. It captures the essence of
what we strive to achieve as part of Oasis, and applies to all of our children and young
people, in all phases, in all of our academies. The statement of intent is based on
cutting edge educational research into the science of learning (including how memory
works) and character development. The statement of intent also aims to develop
active citizens who have a strong understanding of the world around them and a desire
and drive to positively impact their academy, local, national and global community

The statement of intent outlines how together as staff, children and young people,

parents and carers we have implemented a curriculum that will positively impact on

pupils.

An Oasis learner will become someone who:

• is comfortable in their own skin and is able to continuously explore who they are

becoming

• has the expertise they need to succeed, lead and serve others.

• wants to make the world a better place and feels able to do so.

• Is able to keep themselves and others safe

• can communicate effectively and confidently in order that they feel included in all

scenarios.

• is an active part of a network that supports others.

• seeks to include others, is other-centred and celebrates difference.

• has an inner sense of purpose, conviction and belief.

• has a values approach to life and a sense of what is right and wrong through the

lived experience of the 9 Habits.

The statement on intent underpins our approach to student behaviour.



Lever Academy Leaders Academy Staff

Harmonious 

climate for 

learning 

where all 

young 

people can 

flourish and 

thrive.

1 Academy Vision and 

Values  (in line with the 

Oasis ethos)

Set the vision and values, in the context of 

the Oasis ethos and 9 Habits. Ensure over-

communication, ensure all decisions are 

embodying and embracing the vision and 

values of the Academy and Oasis.

Embrace and 

embody the vision 

and values in all that 

you do and deliver

2 Personal Development 

Curriculum (Oasis Ethos, 

Enrichment, Extra-Curricular, 

PSHCE, CIAG)

Set, design and agree the pastoral 

curriculum in line with vision and values 

Deliver the curriculum 

effectively and 

inspirationally

3 Academy Behaviour 

Systems, Structures 

and Routines

Evaluate, design, set the systems, 

structures and routines that will ensure a 

harmonious climate for learning in line with 

the vision and values

Implement, the 

Academy’s behaviour 

systems, structures 

and routines, 

consistently and in 

line with the vision 

and values

4 Behaviour Training and 

Professional 

Development for staff

Design, create and deliver a cohesive and 

comprehensive Professional Development 

strategy to develop all staff in their pastoral 

and behaviour development in order to 

uphold the vision and values.

Engage and commit 

to the professional 

development, 

including expert and 

specialist pastoral 

training 

The Oasis Behaviour Policy is underpinned by 4 key levers:

•Academy Vision and Values 

•Personal Development Curriculum (Oasis Ethos, Enrichment, Extra-Curricular entitlement, Careers

Education Information, Advice and Guidance and PSHCE curriculum)

•Academy Behaviour Systems, Structures and Routines (reward, sanction, attendance etc)

•Behaviour Training and Professional Development for staff



Positive 

Behaviour Policy

LEVER 1: ACADEMY VISION AND VALUES

Love Learning, Care for the community, Build bright 
futures.
Excellent behaviour really is the bedrock that supports all learning 
and teaching at Oasis Academy Shirley Park Primary Phase.  
Aims
• To promote our 9 Oasis Habits in everything we do. 
• For children to take responsibility for their own behaviour and 

choices, understanding the impact they have on others
• To develop positive learning behaviours including: self-

direction, resilience and self-control
• To Provide clear consequences for poor behaviour and 

deliberately breaking the rules 
• Taking into account individual needs and situations
• To ensure our children are safe in every aspect of school life
• To develop children’s ethical approaches and values in their 

lives



LIGHTHOUSE – We ask our staff to be lighthouses: a 
light in a storm and strong shining examples. We need 
to be lighthouses for the children and each other.



Taking a Character Based 
Behaviour Approach

• The 9 habits are integral and woven throughout the new curriculum 
as “Golden Threads”.

• Flourish model identifies which habits are strengths and which habits 
the children need to develop more of. This will be progressive, 
revisited and part of a consistent approach over the children’s time in 
our school.

• We as adults also need to embody, consistently demonstrate and  
develop particular habits just as much as the children. After all, we 
are all life long learners. 

• Staff to make children know you care. This can be done in the most 
subtle and discreet ways possible. 

• Remember though great relationships take time; they can’t be fast-
tracked. Foundation of every school must be excellent behaviour

• Foundation of excellent behaviour is having the values and habits at 
the heart of all we do

• Consistency is rooted in kindness: it is the daily acts of care and 
interest that we show in students lives that matter the most. 

• Meeting and greeting: start of the day, lesson stand by the door or 
gate and greet the children. Let them know they are welcome with 
kindness or a generous word. This needs to be consistentt on every 
gate, in every corridor in every classroom.

• Behaviour management is a team sport. Needs team discipline, ethos 
and look. To get the behaviour we want there can be no gaps 
between adults on what matters. It is the consistency that is most 
important 

• Make sure all students are equally likely to receive over and above 
recognition. 

• Children, like adults want to feel important, valued and like they 
belong.



Emotional Currency: Relationship Capital
Experienced teachers deliberately build up emotional currency with their pupils. They 
know that there will be a time when this can be spent- a crisis averted, an angry 
acceleration halted: it is the smile, sticker, asking them about something you know 
they were doing at the weekend, staying late for the disco or attending the summer 
Fair, lunchtime spent building relationships despite how busy you are. The positive 
mention to another member of staff, kind words, offer of help or the compassion in 
times of trouble. Opportunities to build emotional currency are easy to find if you look 
and, the benefits to the child and parents massive.

With some children it can take months for the drip effect to break through the barriers 
but it always works. Some adults just give up too quickly. With a pile of emotional 
currency in the bank you can afford to give the child opportunities to take risks, 
knowing that you can support them if they fail. Done well, the drip effect of positive 
recognition beats grand material rewards that shine brightly but fade quickly.



Vision and Values: Academy Staff

Adults Leading by example

All Academy staff must embody, embrace, understand and

embed the vision and values of their Academy in all that they

do:

• Academy staff should talk regularly to students about the

vision of the Academy and what it means to each student

individually

• Academy staff should weave the values and vision of the

Academy into all pastoral and learning interactions with

students

• Academy staff should use the vision and values as a

reference point when making decisions around behaviour,

curriculum, lesson planning, assessment, pastoral

conversations etc



Our Oasis Trees

Each class is named after a tree. We have trees because they give our children roots –
from Acorns in the Nursery to the mighty Oaks in Year 6.

A tree can symbolise so much! Steve Chalke, our founder, also uses a tree to describe 
Oasis. 

The Oasis Tree: trees have 3 main parts: the roots, the branches and the leaves. 

The roots: the Oasis Ethos, what Oasis believes about the world: 
We want everyone to be included and treated fairly. We want to build strong 
relationships. We are positive that we can change the world.

The branches: how we can make sure that everyone gets along, that we are all 
included, and that we can change the world: by following our 6 habits – happiness, 
kindness ,perseverance, self-control, honesty and patience.

The leaves: all of us – children and staff - growing and changing, because we follow 
the habits.

Just like us, our trees are all different but together they create something amazing. 
When we put all our class trees together, we are a mighty forest that can change the 
world. Let’s get started! 



The Oasis Education Charter sets out our commitment to work in 
partnership with our communities to transform lives and create a 
culture of excellence for all. It underpins our approach to leading 
schools:
• We model and set high aspirations and expectations for every 

child and young person and member of staff
• We foster character and self-belief and encourage our students 

and staff to become the best versions of themselves
• We strive for personal as well as academic and vocational 

excellence, achieving outcomes that drive social mobility, and 
give everyone freedom of choice through their lives

We believe that good relationships are at the heart of everything 
we do

The Oasis Education Charter



Our Charters

Each class has its own class charter which 
includes how children and adults act towards 
each other using rights and responsibilities.

Within our curriculum and at other times 
throughout the school day children use our 
habits and their charters as talking frames for 
our rewards and our route of consequence. 



Our curriculum has been designed to ensure our young people 
thrive, achieve and flourish. It enables them to understand 
what it is to be human and equips them for life so that they 
become kind and model citizens. Our curriculum not only 
develops our young people academically but socially, 
emotionally, culturally, physically and spiritually. 

In order to achieve our vision, students need to develop both 
competence and character. Academic and pastoral curricula do 
not sit in isolation, they complement each other, and support 
the vision. They are equal in importance. 

This curriculum consists of everything outside of the academic 
curriculum, and covers:

1) The ‘taught’ character curriculum:

The Oasis Ethos values and 9 habits
CEIAG (careers education, information, advice, and guidance)
PSHCE (physical, social, health, team work skills, RE and 
cultural education)
Enrichment activities (eg trips and visits, non-curricular courses 
or workshops, etc)
Extra-curricular programme (eg. before- and after-school clubs 
and societies) 

LEVER 2: PERSONAL DEVELOPMENT CURRICULUM



The culture created by staff behaviours and the systems and 
routines of a school. 
This is often less tangible and may be seen in the way 
assemblies are conducted, in the non curriculum based 
conversations that take place throughout the school during the 
course of the day as well as in signs and symbols around 
school. This is often summed up as ‘the way things are around 
here’ 

We now have a primary Oasis PSHCE curriculum which 
underpins our behaviour for learning strategy. 

LEVER 2: PERSONAL DEVELOPMENT CURRICULUM



LEVER 3: ACADEMY BEHAVIOUR 
SYSTEMS, STRUCTURES & 
ROUTINES

Systems, Structures and Routines: 
Academy Leaders ensure systems, structures and routines are in 
place to provide environments which manage student behaviour, 
both during structured (lesson) and unstructured time 
(break/lunch), promoting and developing positive learning and life 
habits and ensuring focus from all students. Leaders create and 
manage a whole-school behaviour systems and structures that 
empower:
• Students and staff to feel safe and secure at all times and during 

all Academy activities.
• Structures and routines that are simple, clear and routine and 

consistently followed by all staff and understood by all students 
and their families.

• All staff to intervene swiftly and consistently in order to redress 
deteriorating behaviour for individuals or groups of students.

• Teachers to deliver effective lessons, reflecting the approaches 
outlined in the OCL Learning Policy to ensure low level 
disruption is prevented or addressed swiftly and effectively.

• Leaders to create and maintain a culture, both in and outside of 
lessons, in which excellent behaviour is the norm and both staff 
and students understand their responsibility for explicitly 
promoting and developing positive learning behaviours. These 
behaviours include, but are not limited to, self-direction, 
resilience and self-control.



LEVER 3: ACADEMY BEHAVIOUR 
SYSTEMS, STRUCTURES & 
ROUTINES

Systems, Structures and Routines: 

All Academy staff to implement and follow these systems, structures,

and routines consistently. Academy staff to seek support and further

guidance if this is difficult.

Academy staff are to ensure student behaviour, both during

structured and unstructured time, promotes and develops positive

learning and life habits.

This is best achieved by:

• Planning high quality routines and training students in these,

including for unstructured time.

• Seeking support, guidance and further training when there are

difficulties in managing student behaviour that cannot be

overcome

• Building a focused and productive Academy climate for learning, 

in which behaviours falling short of expectations are consistently 

addressed and corrected; and restorative conversations 

harnessed to enable students and adults to better understand 

and respond to conflict. 

• Ensuring students and their parents/carers understand and can 

see the relationship between their choices about learning 

behaviour and their learning outcomes.

*See OCL Behaviour For Learing Policy and Steplab for more detail on this.



• It is important to focus on the positive: catch students

being good, focus on those who are “doing the right

thing”, using the phrase “thank you” as the final part of a

request, providing choice, using tactical ignoring.

• Celebration of positive behaviour underpins all aspects of

Academy life

• De-escalation and diffusion is used first, in the vast

majority of cases

• Focusing on raising children’s self-esteem to fulfil

potential

• Effective partnerships with parents, carers and external

agencies

• Reflect constantly on the effectiveness of one’s own

behaviour management practice and be open to advice

from others

Common approaches to rewards 
and consequences 



Rewards

Rewards are highly effective in promoting good behaviour. It

is important they are applied consistently with all students.

Rewards should always be in-line with our academy

protocols to ensure consistency. These can include:

• Giving verbal and non verbal praise for on task behaviour

• Consistent use of the positive marking policy

• Awarding Dojo Points for demonstrating any of our Oasis

Habits. To be entered onto class Dojo and whole class

reward given when a specific number of class Dojo points

are obtained.

• Awarding Star of the Week Certificates during weekly

Assemblies (for academic attainment or progress)

• Two children per half term awarded a place in their Phase

Achievement Book, including lunchtime award.

• Positive comments – often best done privately or even

when marking work to prevent embarrassment or the

positive effects being played down

• Speaking to parents about excellent behaviour

• Star of the Day postcards awarded every day

• Whole class rewards

• Praise from a senior member of staff



Use of consequences and responses

Use of consequences and responses - Effective consequence systems apply

the following principles:

• Consistency yet professional judgement is applied

• Clarity of expectations for students, staff and families

• Training for staff to positively and effectively implement consequences

Examples of consequences:

• A look from an adult

• Praising a child who is on task and therefore reinforcing good

behaviours

• A verbal or non-verbal reminder of the rule/expectation and the

behaviour you want to see

• The adult moving closer to the student

• Moving of student to another location within the classroom.

• Removal from the class

• Tracker/report/behaviour chart

• Reset conversation with significant adult/mentor

• Loss of usual playtime privileges.

• Regular pastoral ‘check-ins’ for self-reflection

• Year group leader / phase leader referral

• Meetings with parents

• Time out to access learning (TOTAL)

• Managed Move for a fresh start

• Internal exclusion

• Suspension

• Permanent exclusion  



Systems, Structures and Routine that promote student

support:

The Academy recognises its legal duty under the Equality Act 2010

to prevent students with a protected characteristic from being at a

disadvantage. (See OCL Student Equality and Diversity Policy)

Consequently, our approach to challenging behaviour may be

differentiated to cater to the needs of the student.

The school’s special educational needs co-ordinator and Senior

Mental Health Lead will evaluate a student who exhibits challenging

behaviour to determine whether they have any underlying needs

that are not currently being met.

Where necessary, support and advice will also be sought from

specialist teachers, an educational psychologist, medical

practitioners and/or others, to identify or support specific needs.

When acute needs are identified in a student, we will liaise with

external agencies and plan support programmes for that child. We

will work with parents to create the plan and review it on a regular

basis.

We recognise that early referral to multi-agency support is vital in

providing students with the support that they need.



• All staff to intervene swiftly and consistently in order to 
redress deteriorating behaviour for individuals or groups 
of students. Always greet other staff and children in 
passing

• Discuss children in private, and not in front of other 
children

• If you need to have a moan about work issues, please 
don’t do it in a public area because, “We make the 
weather,” for those around us.

• Smile and greet others, staff, students and parents, as 
often as possible throughout the school day.

• Speak calmly to children
• Avoid being sarcastic or arguing with children
• Follow our routes of sanctions consistently
• Take every opportunity to praise children for displaying 

our habits and meeting our expectations.
• Be prepared to give out Dojo Points at all times when 

children are following the 9 habits.

Staff expectations



Children within our school have many responsibilities and 
provide positive role models for all children to see.

Students with responsibilities

• Head of houses(Year 6)
• Mini-SLT(Year 6)
• Academy MPs (Years 1-6)
• 9 Habits Champions (Years 1-6)
• Physical Health Champions(Years 1-6)
• Wellbeing Champions (Years 3-6)

Children leading by 

example



Zones of Regulation
We use Zones of Regulation across our school so that children are aware 

of how they are feeling, that this is a perfectly normal feeling and we 
then suggest and teach strategies that they can use to help them when 

they are in each zone.

The children are introduced to the different zones and their 
relevant emotional states.
Common language of zones is used throughout the school day.
Children are taught strategies (tools) to calm or become more 
alert.
Children learn to choose and use strategies themselves.

Adults model their own self-regulation strategies.
This means our children can…

meet the demands of the environment
reach goals
behave in a socially appropriate way
LEARN!



Restorative 
Justice

In our academy we may decide to use a restorative justice 
approach if we feel it is appropriate.

Practices are solution focused. Restorative justice brings 
together the victims with those responsible for the harm, to 
find a positive way forward.

Restorative justice gives victims the chance to tell offenders 
the real impact of their actions, get answers to their questions 
and get an apology. Restorative justice holds offenders to 
account for what they have done. It helps them understand 
the real impact, take responsibility, and make amends. Using 
these opportunities for personal development can be one of 
the most powerful means of self-improvement. 

Restorative Practice is not an easy solution, as it should be 
used alongside the Academy’s behaviour guidance and 
consequences.





10 Alternative provision

9 If the child needs more support …

Stage 3 Behaviour Support Plan – Site Deputy and or Senco and external agencies, 16 

weeks

8 If the child needs more support …

Stage 2 Behaviour Support Plan – Phase Leaders, 2 periods of 12 weeks with a review 

after every 6 weeks.

7 If these behaviour events happen on a frequent basis …

Stage 1 Behaviour Support Plan – year / phase leader, 2-2 week cycles and reviews

6 If stage 5 is reached again in the same lesson…

Time in, with another class usually for the remainder of the session.

Reasons for a child to go to another class: For the lesson to continue without further 

disruption or if child, other children or staff members need a pause from the situation 

to calm down and reflect.

A member of SLT to be called if further support needed.

5 If behaviour continues within same session, try ‘Time in’: in class corner or on 
additional table, where ever possible. If not and disruption continues, student goes to 

a neighbouring class for 5 minute reflection time. when calm individual pep talk. –
Time to connect with habits, with expectations, reminders of their usual good 

behaviour and reminder of what makes us a good friend and student. Additional 
appropriate consequence may also be put in place (EYFS: behaviour tool**) and then 
set an appropriate target. Child encouraged to make correct decision, restore and to 

see benefit of changing behaviour.  
4 If no further escalation, but this is a recurring cycle of events discuss situation with 

student during next play or lunch time to restore situation and build relationships 
moving forward. 

3 Second reminder/ adult advises child of how to follow the rules and consequence of 
not doing so if appropriate.

2 Verbal reminder of school rule and previous positive behaviour when student met 
expectations.

1 Non-verbal cue what to do. i.e. a look

Ladder of Responses and Restorations

All incidents involving Step 5 and beyond or involving challenging, or repeated unacceptable 
behaviour must be recorded on Bromcom. Parents should also be made aware.
Incidents with relevance to safeguarding must also be logged on CPOMs. 
The behaviour lead and Phase Leaders use Bromcom to analyse patterns in behaviour to identify the 
types of behaviour that are most prevalent, where and by whom. This, in turn, feeds into the 
Behaviour Action Plan, a strategic document detailing ideas for helping children, or groups of 
children, make better choices.
Please note all behaviour systems require a certain level of elasticity to deal with the individuality 
of each situation and the circumstances of the individuals involved so this should be taken as a 
general guide.



“You have chosen to carry on talking on the carpet after I have asked/reminded you that you should be 
doing active listening. We will now be discussing this and how to make the right choices in the future 
during your break time/ (EYFS: sad face).”

“In future, so that we don’t have a repeat of this situation  you need so show me active listening by not 
talking, looking and listening to me for 5 minutes (use time etc.). Over time, if child achieves this target 
child is praised and receives dojo points / EYFS smiley face, reinforcing their positive behaviour. If the child 
fails to do so remind them of their target and behavioural expectation again, and what they need to do. 
Use children who are displaying their habits well as examples to others. Make sure that these children 
receive praise an dojo points.

The teacher will choose their star of the day from the children who have been using their habits that day 
and actively trying to make the right choices.

Based on adult judgement: if child’s choices are disturbing other’s learning, then they can be sent to a 
parallel class for 5 minutes with work, or to join in the other class’ learning for reflection if needed. On 
Child’s return, teacher revisits situation at an appropriate time: restorative justice possibly used if 
appropriate, and future expectations and consequences put in place. Please note that Time spent in 
another class should always be the last resort with “Time in “ tried first.  

If child’s choices are only affecting their own learning, the adult will deal with behaviour in the classroom 
at their discretion and ask their year leader / phase leader for support / advice after the session. Some 
examples: child not completing tasks: stay behind in their own time, send it home to do as homework, 
completed during choosing time, unpick the reasons why etc.  If this behaviour becomes a common 
occurrence, the adult should discuss the situation with parents and year / phase leader. 

When the child returns from the parallel class, hopefully the time away reflecting will have helped. On 
coming back, the child reverts back to stage 1. When the child returns, the adult will remind them of what 
is expected. This time, if stage 5 is reached again, the child, if their choices are affecting others’ learning, 
will need to spend the rest of that session with in a neighbouring class or with phase leader or another 
member of SLT if more appropriate; they may be asked to use this time to write out their class charter to 
practise their resilience, self-control, concentration and handwriting. At the next play time, the adult and 
phase leader can decide any actions on top of this.  
If a child is regularly doing this, or consistently not making progress due to behaviour choices in the 
classroom, the phase leader may  choose to move the child onto a behaviour support plan.  

More guidance on the 
escalation of responses to 
student behaviour in 
lessons



If the behaviour is more serious and includes 
threatening behaviour, extreme violence or extensive 
damage to school property, adults should take steps to 
ensure the child is safe, and that other children are safe, 
and may seek help from other staff members to do this, 
without panic and without drawing undue attention to 
the incident for other children. The Phase leader should 
be notified quickly, so that any sanction can be put in 
place in a timely fashion. The Phase leader will decide 
on whether to refer the incident to SLT if  they consider 
an suspension or exclusion to be a possibility. 

Frequent incidences of this nature will lead to the year 
or phase leader implementing a stage 1 support plan, 
with a view to moving to a stage 2 support plan quickly if 
not resolved. If the member of SLT thinks the incident 
constitutes a possible suspension or excludable 
offence*; then SLT will coordinate contact with home, 
according to protocol. 

*After any suspension, a re-integration meeting will 
occur, with a member of SLT who will bring to the 
meeting a support plan draft, with the aim of preventing 
further suspensions or exclusions. The parents and staff 
will then present the plan to the child in a united 
discussion. 

Extreme behaviour



Category 1 – Harmful Sexual

Behaviour:

General single incidents of

Cat 1 issues

Including but not limited to:

Developmentally inappropriate problematic (using the 

Brook Traffic Light System as a benchmark), 

Abusive sexualised behaviour on-line or off-line, 

Lewd comments/jokes, 

Creating a hostile, offensive or sexualised environment.

Category 2 – Sexual Harassment:

Two or more Cat 1 incidents, or

single incidents of Cat 2 issues and

recorded as a safeguarding incident

Including but not limited to:

Unwanted conduct of a sexual nature, 

Up skirting

On-line or off-line sexualised comments, remarks or 

observations, 

Intentional touching of person or clothing, 

Aggravated sexting, 

Behaviours likely to violate dignity, feel intimidated, 

degraded or humiliated 

Creating a hostile, offensive or sexualised environment.

Category 3 - Sexual Violence:

Recorded on CPOMS as a child

protection incident

Including but not limited to:

Rape, 

Assault by penetration, 

Sexual Assault (touching in a sexual way without 

consent), 

Grooming for sexual/criminal exploitation.

Systems, Structures and Routines that reduce child on child
abuse
Oasis adopts a zero tolerance approach to child on child abuse 

which is most likely to include, but may not be limited to: 

•bullying (including cyberbullying, prejudice-based and 

discriminatory bullying); 

•abuse in intimate personal relationships between peers; 

•physical abuse such as hitting, kicking, shaking, biting, hair 

pulling, or otherwise causing physical harm 

•sexual violence 

•causing someone to engage in sexual activity without consent, 

•upskirting, 

•initiation/hazing type violence and rituals 

This is addressed within a 3-category approach  



Systems, Structures and Routines that promote Anti-Bullying
Bullying is defined as the repetitive, intentional harming of one 
person or group by another person or group, where the 
relationship involves an imbalance of power.

Bullying is, therefore:
• Deliberately hurtful
• Repeated, often over a period of time
• Difficult to defend against

Bullying can include: (including definitions from the NSPCC)

We champion inclusion and will not tolerate any form of  discrimination. All 
academies use Bromcom to record discriminatory events. This data is 
analysed at a national and local level to ensure CPD focuses on need.

Type of bullying Definition

Emotional Being unfriendly, excluding (such as ignoring or isolating 

someone), tormenting, humiliating, intimidating, threatening, 

controlling or manipulating someone, silent, hoax or abusive 

calls

Physical Hitting, kicking, pushing, taking another’s belongings, any use 

of violence

Racial Racial taunts, graffiti, gestures

Sexual Explicit sexual remarks, display of sexual material, sexual 

gestures, unwanted physical attention, comments about sexual 

reputation or performance, or inappropriate touching, 

homophobic, sexting with the intention to harm, sharing of 

explicit images without consent

Direct or indirect verbal Name-calling, sarcasm, gossiping, teasing, shouting, 

undermining by constant criticism or spreading rumours

Cyber-bullying Bullying that takes place online, such as through social 

networking sites, messaging apps or gaming sites 



Frequently, the Phase Leaders and Behaviour Lead look at the 
number of Behaviour Incidents that have been logged for 
each child to check whether there is anyone requiring 
additional support.  If concern is raised about a child, parents 
are called in to agree a way forward. 

It is important that the initial meeting concerning a child’s 
behaviour should be between the class teacher and  the 
parent without the child present. 
The discussion should centre on agreeing the best way 
forward for the child. What should their SMART targets (no 
more than three) be? What rewards should there be at 
school? At home? How regularly will teacher and parents 
liaise? 

Only once the parent and teacher have agreed should the 
child be invited into the meeting. This ensures that there is a 
united front between school and parent presented to the 
child. 
We have a number of templates for reward charts and a 
sample contract. 
The contract should run for approximately two weeks. At this 
point it should either be removed or refined to run for a 
further two weeks before being escalated to Stage 2 if 
necessary. 

Behaviour Support 
Plan Stage 1



This is a formal contract that is drawn up between the parent, child 
and school. The meeting is attended by the class teacher and phase 
leader. It is at this stage that a contract is signed by all parties and 
external agency support may be requested. 

Three SMART targets are agreed at the initial meeting in 
consultation with all present.  These are written in child speak and 
progress towards them is recorded daily. Weekly, if not daily, 
feedback is provided to parents so that they can support at home. 

A review meeting is held after six weeks to determine progress. At 
this point one of three courses of action will be decided upon:

1. A significant reduction in the number of behaviour incidents 
logged will usually result in the child coming off the support 
plan. 

2. A small reduction, or a similar number of behaviour incidents 
being logged, will usually result in revised targets and the child 
continuing  on the support plan  for another six week block. 

3. A significant increase in the number of behaviour incidents 
being logged over six weeks
OR Four six week blocks without a significant reduction in the 
number of behaviour incidents logged from the starting point, 

may result in the child going onto a stage 3 support plan.



This is put in place when either the stage 2 support has 
been ineffective, or a pupil is in danger of suspension or 
exclusion.

The Support Plan is written in accordance with advice from 
the behaviour specialists and other outside agencies. 
Parents, the child, the class teacher and the Behaviour and 
or the SEN Lead all meet together to write and agree the 
targets for the support plan. The child’s progress towards 
their behaviour targets are reviewed every eight weeks. 

A suspension or exclusion is made at the discretion of 
the Principal of the Primary phase. Each serious 
misdemeanour will be considered and the suspension 
or exclusion will depend on the severity and frequency 
of incidents.



Parents and carers have an active part to play in shaping 
the behaviour of their children and are therefore 
expected to support the school’s Behaviour Policy.

Parents are expected to:

• make children aware of appropriate behaviour

• encourage independence and self-discipline

• show an interest in all their child does in school

• support the school in implementing this policy

• attend parent evening meetings and any other 
meeting relating to their child

• abide by our Parental and Carer Code of Conduct 



This document is a frame of reference for all staff to help in 
their role of supporting children to follow our golden rules. 

Class charters are a starting point for all discussions 
regarding behaviour.

Staff struggling to support children with their behaviour can 
access the following support: 
• Re-read Paul Dix
• Speak to line manager/mentor
• Oasis Zone Staff training
• Attend behaviour surgeries

LEVER 4: BEHAVIOUR TRAINING & 
PROFESSIONAL DEVELOPMENT

It is strongly recommended to refer to the OCL Behaviour for 
Learning policy, which can be accessed on the Oasiszone, and 
our Shirley Park Way for more detail on each of the four 
levers as well as for many strategies and resources that can be 
used to help create positive behaviour for learning.



The effectiveness of the policy will be measured by:

• a reduction in the number of children being sent to 
senior members of staff

• a reduction in the number of children referred to 
external agencies

• a reduction in the number of children being excluded


